ALMAR Executive Summary

Background

As part of a community partnership with the Joha®l James L. Knight Foundation and
residents of Boulder County, the Early Care anddatdan Council of Boulder County
commissioned a community assessment to determiltkaziie and early learning needs and
preferences of Latinos in Boulder County Coloradoe of the broader goals that the Council
has embarked upon is to narrow the dramatic achiexéegap that separates white students and
minority students in Boulder Valley and St. Vraialy school districts.

The research was driven by the notion that Latm@een coming from low socio-economic
backgrounds do not participate in the licensedesysif early care and education within Boulder
County. This lack of participation has deprivedihatchildren of opportunities to engage in
comprehensive child development activities. Theseador the lack of participation have
included factors such as the costs for care, tledétrust in the current system, uncertainty
about immigration policies, and oftentimes pareatscurrently holding several minimum wage
jobs. The feeling has been that Latino familiesaad rely on family members to care for their
children (i.e., kincare). The impact of avoidingelnsed care, (i.e., early childhood learning
opportunities), has been the emergence of develofaigaps that are rarely, if ever, closed.
This gap manifests itself in the form of lower aganc achievement in school, more health
related problems, and other developmental issuss ECE Council, the Knight Foundation, and
other interested community groups/members therdfave set out to identify those early
intervention strategies that would help preventlose these gaps.

Purpose and Research Question

The overall goal of the project was to identifyasigies for improving the school readiness of
low-income Latino children in Boulder County. Inder to achieve this goal the following
research question was adopted: What are the sagatiegbridge best practices for
comprehensive child development and the preferesg®arly leaning needs of Latino
families?

School Readiness Overview

In 2000, the National Education Goals Panel (NE@éntified three components of school
readiness: 1) readiness in the child; 2) schoedsliness for children; and 3) family and
community supports and services that contributghtloiren's readiness. As presented, these
school readiness components are comprised of pestyconceptual and process. The Readiness
in Children component is conceptual, (i.e., it tetato the dimensions making up the ideal

profile or structure for having a child preparecetder school). The components, Readiness of
Schools and Family and Community Supports for Caikk Readiness, are process in nature
(i.e., they provide a series of strategies andgs®es to be deployed by the schools, families, and
communities respectively). Key to the successairamunity's effort to increase the level of
school readiness for Latino children is to devedaget of relationships and processes or bridging
strategies that integrate all components withinagyeropriate context. Since the focus of this
study was the use of the child care system, tresareb group adopted this school readiness
model for this system.



Review of the Literature

Consistent with the three components of schoolinead described above, the NEGP also
identified five dimensions of school readiness Hygtear across the broad array of the literature
(Reconsidering Children's Early Development andrhieg: Toward Common Views and
Vocabulary. 2000). These dimensions each contaubatantial body of research that explore
the foundations of learning and provide practiticrnend policy makers with frameworks within
which to implement programs or strategies that lilmaonstrated successful outcomes. These
five dimensions for school readiness include:

o Child Health Satus. This includes infant health, periodic screenirgsidhood
immunizations, nutrition, dental and mental healtd disabilities.

o Social and emotional development. This includes a child's view of self and his/hieiliey
to interact with others. To a certain extent, eotwl and behavioral problems are closely
related to child health.

e Approachesto learning. This includes a child's inclination to use skikepwledge and
capacities.

o Cognition and general knowedge. This includes knowledge about objects - about
particular objects and knowledge about differermssveen objects. It includes
phonemic, spatial and numeric awareness. This diloertonsists of the skills,
knowledge and attitudes that are presumed to bela@wental precursors to
conventional forms of reading and writing and thgienments that support these
developments. This dimension also includes marlisgkat relate to vocabulary, the
ability to rhyme, and letter recognition.

e Language development. This includes verbal language and emerging literserbal
skills include listening, speaking, and word reatign. It also includes print awareness.

Of the five dimensions presentexgbproaches to learning has not received a great deal of
attention in the literature. It is significant tiiae Panel suggested that school readiness be
viewed as a multi-faceted and inter-related proeesisthat local strategies be comprehensive
and multi-faceted. This is consistent with the lssof this study.

The literature review provided an overview of exigtmodels that have proven their efficacy
through empirical testing. In some cases the fiteeaidentified models that were focused
exclusively on outcomes for Latino children. In@tlcases, the models did not disaggregate the
data for Latino children, but did identify emergiagd promising practices that might be
applicable (with modifications) to Latino childrehhese caveats are identified in the report.
Finally, these models are included as guidepostth@creation of investment strategies for
future early childhood program funding.

Methodology

Data Collection

The project design included collecting informattbrough focus groups and home visits on the
needs and preferences of Latino parents, licensdai@are providers, unlicensed child care
providers, and community agencies in Boulder, Laefeeyand Longmont Colorado. Specifically,
the data collected related to the strategies perddp be effective in bridging the gap between




best practices and needs and preferences of Liatmities. A total of thirteen focus groups were
convened with representatives from the aforemeatidacus group type in each community.
One focus group consisted exclusively of fathersaddition ten individual home interviews
were conducted with parents. The research teamuctedl the majority of the focus groups and
home interview in Spanish.

The research team in partnership with the ECE Gbdageloped interview guides and
protocols for each focus group type. The questweie drawn from various constructs
embedded in the literature. Highly qualified faeitors conducted group and individual home
visits and tape-recorded the sessions for latdyagen transcription. The written transcripts
became the qualitative data set.

Data Analysis
There were four types of analyses conducted ingifugect:

1. A constant comparative method of analyzing thestapts from the focus groups and
home visits that produced the various emergengoaits (i.e., constructs that contain
the ideas, concepts, principles emanating fronp#récipants' discussions). Using this
method three research associates reviewed theddtaroceeded through a process of
establishing inter-rater reliability. From this et came the list of categories (i.e.,
themes).

2. A break down of the emergent categories by Scheablihess Components. The School
Readiness Component model provided a framewor&rfatyzing the categories. Using
this framework the researchers placed the categmtie one of three school readiness
components.

3. A break down of the emergent categories by Commi§Bibulder, Lafayette, and
Longmont), i.e., a method of placing the categonés the appropriate community or
combination of communities; and

4. A break down of the emergent categories by Groapg(fts, Licensed Providers,
Unlicensed Providers, and Community Agencies), aanethod of listing the categories
within each group or combination of groups.

Findings

There were 53 total categories (themes) identifietliding some duplications. Of these, there
were 44 distinct (non-duplicated) categories. Tihdifgs are reported from three perspectives:
1) The three School Readiness Components; 2) Qaeddy Boulder County Community
(Boulder, Lafayette, and Longmont); and 3) CatexpBYy Groups.

School Readiness Components
Figure 1 below provides a breakdown of the categaithemes) by the school readiness
components.

Figure 1: Breakdown of Themes By School Readineso@ponent
Readiness Component

Readiness in Childret Readiness of Schoc Family and Community Support for
1) Language 1) Communication between homeChild's Readiness
2) Language, Bilingualism, |and school 1) Accessibility in health insurance




Biculturalism 2) Cultural difference 2) Anti immigrant sentimer
3) Experiential training 3) Barriers
4) Gaining family trust 4) Child care: special needs and health
5) Importance of being bilingual |5) Community connections
6) Important skills needed to be |6) Differences in family values:

caregiver socioeconomic
7) Lack of diversity 7) Differential services
8) Training 8) Discrimination

9) Trust in the current system 9) Domestic violence issues
10) Trust with the current system|10) Family pressures
11) Learning is purposeful in childl1) Immigration
care 12) Kincare
13) Lack of legal status
14) Low rates
15) Medical issues
16) Mental health
17) Parent involvement in reading
18) Parent involvement: assets and barriers
19) Parental education
20) Physical and dental health
21) Prenatal health
22) Preventative health
23) Problems of being undocumented
24) Providing care for Latinos
25) Racial attitudes
26) School materials and supplies
27) School/Vaccine dilemma
28) Transportation
29) Trepidation about using licensed child
care: immigration
30) Trust
31) Valuing education in children

Readiness of the Child.

The findings indicated that the respondents (spadly licensed providers and Longmont
parents) identified two dimensions that fell inbistcomponenttanguage development (in
English and Spanishbjlingualism and biculturalism and emotional development, (i.e., the
child's feeling states regarding self and othangportant to developing self efficacy, ability to
comprehend others, and ability to express one'sfealings).

The findings in the area of readiness of the daldarticipate and compete in mainstream school
systems indicated that the needs and preferendestiab families and their children are no
different than other families and children. Howewee approach in becoming ready for school
may differ. For the Latino child the need for eddgrning strategies that accommodate his/her
linguistic and cultural values is important. Bottogps (i.e., providers and parents) recognized
this, but from different perspectives. For the p&gehe issue was one of providing the chance
for their children to learn English, maintain theative language, and become bicultural (i.e.,
function proficiently in both cultures). For thergee providers it was recognizing the idea that
these principles are important, and lamenting #oe that the provider staff could not offer such
services at the present time.



School's Readiness for Children

Approximately one fourth of the categories felbbithe component related to the School's
Readiness for Children - the school's ability tetrtbe needs of the child. These categories
generally relate to areas such as communicatiomdset home and school, trust in the system,
and training.

With respect to school's readiness for childreapptears that childcare centers are also
struggling with how to best meet the cultural anduistic needs of the children in Boulder
County. The findings indicate that there is notdaquate supply of bilingual teachers (i.e.,
proficient in English and Spanish) to meet theeasing demand for these types of services.
There is also a lack of adequate materials in lesmoom to stimulate children in their native
language. The lack of Spanish books and adequatiaia for teachers and childcare providers
to send home with the children does not allow fanepts to work with their children in the home
environment. Language differences also affect biéyaof the parents to navigate an unfamiliar
system.

The perception is that there is a linguistic anitucal gap between licensed care providers and
the Latino families. This can lead to uncertaimy @ubsequently to mistrust on the part of the
part of the parents. Such a lack of trust of tletesy then becomes one reason for Latino
families to choose family members to care for tlekitdren. Moreover, the families feel, at
times, that they lack the formal education and iciemice to provide a stimulating and learning
environment for the children.

Family and Community Supports

This component focuses on having the families amnounity coordinate their activities to; 1)
ensure that children have access to quality preggrograms; 2) encourage parents to be the
child's first teacher and develop skills for workwvith their children; and 3) ensure that children
have the nutritional, physical, and health caredadeMore that 70 percent of the categories fell
into the third component. These findings indicig generally most respondents viewed the
family and community as the primary vehicles foegaring the child for school. The essence of
having schools ready and having families and conitiesmeighborhoods supporting such
readiness oftentimes is social, cultural, and palit This means that leadership and management
strategies are more likely to be at the forefrarthe thinking of school readiness. That is,
parents and community members are less likelykdlresquestion "What should a child
prepared for school look like?" and more likelyagk the question "How can I/we help in
preparing the child for school?" In breaking dowwa tategories within the Family and
Community Support Readiness component, there vneee subcategories: Family (i.e., those
affected by the family); Community (i.e., thoseeatied by the community); and
Family/Community (i.e., those categories that tehbefall into the type of support most likely
provided by a blend of both). The family and commusupports and services necessary for
school readiness do not exist to the degree negetssaddress poor child outcomes for Latino
children in Boulder County. Findings indicate semiproblems faced by the county's childcare
providers. There are several inter-related fadiwas contribute to the low utilization rates of
current childcare systems by Latinos: 1) The higst of childcare is probably the strongest
predictor of low utilization rates of Latino fan@k in the current childcare system (Costs); 2)
Another contributing factor is the lack of accesptograms due to the various programmatic




criteria set forth for entrance into those prograimas, birth certificates, social security numbers
etc. (Access); 3) Other issues include communitysotial factors such as a general lack of
trust towards mainstream childcare and social semproviders and feelings of second-class
status by Latinos in the community; 4) Socio-cudtdactors include the lack of effective
communication between and among the key playevad in social and cultural exchanges,
cultural and language differences, and the difficil navigating the childcare system.

Categories by Boulder County Community

When analyzed by community, there was a consensal that being bilingual, having the
requisite training and skills for caring for chigdlr, being culturally sensitive, and appreciating
the learning that occurs in childcare were impdrteaeds and preferences for preparing Latino
children for school. There were also concerns abealtand perceived barriers between the
families and the schools. When looking at individc@mmunities, the concerns and focus in
Boulder, for example, were on issues primarilytedao developmental issues (physical health,
mental health, prenatal care, etc.). Those in letfayrevolved around racial issues, immigration
issues, and differences in family and school valliée Longmont issues focused on language
and cultural issues, immigration, and trustingdheent system. Figure 2 below provides a
breakdown of the responses across communities.




Figure 2:

Breakdown of Focus Groups By Location: Balder, Lafayette, & Longmont
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Those categories that fell into the Family and Camity Support Components were listed by
one of the three types of subcomponents: Familyp8ugF); Community Support (C); or a
combination of the two (F/C). For example, Anti Ilgnant Sentiment was identified as a
Community Support (C) issue. Kincare was identifssda Family Support (F) issue. Valuing
education of children was identified as a comboradof Family and Community (F/C) issues.

Categories by Group Type

There were six group types involved in the focusugis and/or home visits: 1) licensed child
care providers - homes; 2) licensed child careidays - centers; 3) unlicensed child care
providers; 4) Latino fathers; 5) parents (focusugrand home visits); and 6) community
agencies. Figure 3 below provides a breakdown éw#nious groups.

Figure 3: Breakdown of Issues By Groups

Parents Licensed Provicers: Home:
1) Childcare: Special Needs and) Community resources

Community Agencie
1) Accessibility in insurance-c



2) Anti immigrant sentimerc Health 2) Cultural difference
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The common themes with all childcare providers hex@ around language and cultural
differences. The fathers focused on parental ireolent with their children in school. They also
voiced concern about immigration and trusting tygtesm. One major finding among fathers was
the concern for the health and special needs @dreim. The parents overall also expressed the
needs and preferences of Latino children as beingexcted to language and cultural issues,
their involvement with their children in areas suashreading, and trust of the childcare system.
The concerns and recommendations of community &efel primarily into categories of

social, health, legal, and economic issues, @G@nmunication between home and school, health
care, and immigration). The childcare providersegaly raised issues related to care giving,
language, cultural differences, and reimbursemetetsrfor their services.

Contextual/Environmental (Exogenous) Factors

The analysis of the categories (themes) also pextianother factor separate from those in the
School Readiness model. That is, there was a $kéofes that related to contextual or
environmental factors originating outside (i.e.o@anous to) the childcare system. These themes
(and their causes) are outside the control of kild@are system, but potentially impact it. For
example, the anti-immigrant sentiment in the comityumlls out of the control of the childcare
system, but impacts the family's desire to have tteldren participate in formal childcare
programs. Figure 4 below includes an analysistihediks down the categories by Endogenous




Factors (i.e., those issues that originate indidechildcare system) and Exogenous Factors (i.e.,
those issues that originate outside the childcgstem). The analysis provides an ecological
breakdown of the categories.

Figure 4: Contextual/Environmental (Exogenous) Faairs
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There were 59 categories listed including the aaieg that fell into more that one component or
dimension. This number also includes the ten themiese all three communities agreed. Of
these, 35 (59.3%) fell into the contextual/enviremial (exogenous) area. That is, almost sixty
percent of the categories fell into those areatsateoutside the control of the childcare system.
A question for these findings is that if three otievery five themes emerging from the groups
are issues originating outside the childcare systelow does this affect the resource allocation
strategy?"

A breakdown of the categories by developmental dsioans (i.e., Child Health, Socio-
emotional, Learning Approaches, Cognition, and luagge Development) indicates that there
were 24 of the categories falling into these dinems Of these twenty-four, nine (37.5% of the
total) fell into the Child Health dimension. Thisw/followed by the Socio-emotional dimension
that included five (20.8% of the total). Thereforgthin the endogenous variable (i.e., those
factors originating within the childcare systenmg tireatest concern related to issues related to
child health. When analyzed by community, the tsssfhow that more than forty percent
(40.6%) of the categories came from the Longmoniraanity, followed by those from Boulder
(24.7% of the total); Lafayette (18.6% of the tigtahd almost seventeen (16.9%) percent where
the three communities were in agreement.

Conclusions and Recommendations
Conclusions
Overall, several major conclusions can be drawmftiee study. Among them are:

e More than 70% of the categories fell into the Sc¢ieadiness components related to
Family and Community Support for Child's readiniegglying that the majority of the
respondents felt that the issues related to saleadiness are tied more to family and
community than pedagogy (i.e., "What can I/we helpreparing the child for school?
rather than "What should a child prepared for stlamk like?'



o Approximately one quarter of the categories fetbithe components related to focusing
preparing schools/child care providers for scheatiiness. These issues related to areas
such as understanding the cultural backgroundeo€lid, gaining family trust, etc.---
implying more concern about outreach than pedagogy.

e Respondents in all communities identified categorédated to family and community
and preparing schools as areas needed for sclazbhess.

« Fifty three percent (53%) of the childcare provgl¢licensed and unlicensed) categories
fell into the School Readiness Component relatdRigadiness of Schools.

« Given that the preponderance of categories fedl tihé readiness components related to
Readiness of Schools and Family/Community Suppbdth process related
components---bridging strategies should focus dialoratives among all groups. This
approach would leverage the perceptions, the vaaresexperiences of the respondents
among all the groups and within all the communities

o Approximately sixty percent of the categories (tesjremerging from the group findings
fell into the exogenous-related categories (itmsé themes/issues that originate outside
the childcare system, but have an impact on thesys Therefore, any follow up
resource allocation strategy should include aegrathat balances exogenous-related
methods with those that are endogenous-relateddriginating within the childcare
system). This does not imply that there shouldrbecual number of exogenous and
endogenous methods, but that any gains desiredghrendogenous-related methods are
not undermined by exogenous factors.

Recommendations

This study identified many positive developmentthim area of early care and education within
Boulder County. It also brought to light some o tthallenges that the changing demographics
are creating within the existing early care andcadion system. Some of the recommendations
are directly related to the implementation of argtprogram models that have demonstrated
success in improving child outcomes for Latino @teh in other communities. Some
recommendations are more directly related to aeaif strategies that could begin a cross-
cultural dialogue that could help close the acadeanhievement gap of Latino children in
Boulder County. Underlying the effective implemeitta of both programs and strategies is the
development of a clear language policy that caatera framework within which Non English
Language Learners are viewed as an asset. It igition the purview of this study to suggest
the components of such a policy.

Yet another important consideration is the fact thany of the recommendations that emerged
from both the literature review and the data anslgte not lend themselves to any of the
domains of school readiness. Rather, the recomrienddall into the

Contextual/Environmental (Exogenous) factors descriabove. Accordingly, we have added a
domain of environmental/contextual factors. Givieese factors the related recommendations
suggest some strategies that should be considsngeteursors to or impinging upon the
effective implementation of program models or peogs. Further, some of the recommendations
are applicable to multiple domains.

Child Health



Home Visitation Programs. Develop home visitatioograms that focus on improving
child health status and on family literacy. (Childalth and Language Development)

Social and Emotional Development

Develop English as a Second Language Classesabempportunities for Latino

families to learn English. (Social/lemotional; Laage Development)

Train-the-trainer. Develop a "training the trainarsdel wherein teachers can learn how
to work with the parents. This mentor model shantdude training teachers to learn
from parents. (Social/emotional)

Cognition and General Knowledge

Establish Parent-Teacher Activities/Programs. @egabup dynamics to strengthen the
communication between parents and teachers. ( GmgnSocial/emotional; Language
Development)

Train parents on Literacy. Train parents with leaditEnglish, stressing reading books or
sharing oral history so that a literate environmemtreated in the home. (Cognition;
Language Development)

Language Development

Develop Intergenerational Family Literacy Programerein extended family members
can participate in the education of family memb@ranguage Development).

Develop Spanish Language materials. Provide méeniahe Spanish language to
families. (Language Development)

Library Outreach. Develop a Library Outreach Prograhere families and children are
encouraged to visit the library. Provide books padsh. (Language Development)

Contextual/Environmental

Develop Partnerships: Develop partnerships invgivamilies, childcare providers, and
community agencies that focus on building bridgstrgitegies that deal with the question,
"How can l/we help in preparing the child for sclSqContextual/Environmental)
Develop Partnerships: Develop partnerships withtheand dental care providers that
would provide access to health care for the childre

Build trust €onfianza) between/among childcare and service providersilaatbroader
community: The use of an asset-based approachdshewddopted as the cornerstone for
building the relationships necessary to utilizedits bestowed upon the community.
Inventorying the existing assets in the communaty be an effective strategy for

building relationships. (Contextual/Environmental)

Analyze language policy issues. Inventory the liatjcipractices and policies within
community and early childcare agencies that sdr@emimigrant Latino and to the extent
feasible and encourage the development of praciicg$olicies that can meet the needs
of this population. (Contextual/Environmental)



e Provide Cultural Competency Training. Provide omgaodultural competency training for
community service agencies, educational and seeraice providers, and childcare
providers. (Contextual/Environmental)

e Conduct community outreach. Celebrate all cultuiésin the community. Coordinate
cultural awareness dialogue between/among comrearand service providers.
(Contextual/Environmental)

« Hire Bilingual/Bicultural Professional Staff. Ena@ge community agencies and
childcare agencies to recruit and retain bilinduallltural staff at all levels of agencies'
staff. Where necessary, provide significant add@lacompensation for bilingual
competency. (Contextual/Environmental)

e Hire Interpreters. Establish minimum standardgriterpreter training, competency, and
other continuing education efforts. Make a concke#ort to increase and foster
appropriate training relative to the services baffgred through national conferences,
information clearinghouses, technical assistandessart-up grants. Provide courses
designed to train providers to work with interpretéencourage the use of trained
interpreters and reimburse them for their servi@@entextual/Environmental)

o Offer Language Skills Training for Existing Stedupport the development of bilingual
skills for all staff members at community and chdde agencies serving immigrant
Latino families. Offer Spanish classes as partdticare licensing. Establish clear goals
and realistic expectations for Spanish languagesesy including idioms.
(Contextual/Environmental)

o Create a Community Phone-Based Interpreter NetworBartnership with community,
medical and childcare agencies, establish a netafgpkone-based interpreters that can
assist in providing translation services for momglial Spanish-speaking Latino families.
(Contextual/Environmental)

o Offer Written Translator Services. Develop a resewand referral-type of system that
assists community and childcare agencies with Sphdanguage written materials such
as intake forms, consent forms and educational matgte(Contextual/Environmental)

e Develop Systems 101 Classes. Develop training progithat provide families with
skills on how to navigate the many systems thaagaglable in Boulder County. These
classes would be in Spanish and description ofcEsyeligibility criteria, service
provider location and transportation informationuldbaccommodate the children and
families. (Contextual/Environmental)

In the final analysis, Boulder County has many lelmgles but also has the infrastructure and
desire to develop the necessary programs to meetettds of its burgeoning Latino population.
The county, under the guidance of the Early CateEducation Council, is taking a proactive
approach to addressing the poor child outcomekdtino children. This study provides the first
in-depth analysis of school readiness for Latinitddobn from the perspective of the families
affected. It is anticipated that the results ofribeds assessment will guide decision-making
around Knight Foundation grants to the communitysfthool readiness over the next five years
and will assist the Boulder ECE Council in ensuttingt its efforts are relevant to Latino
families.



